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“And the words slide into the slots ordained by
syntax, and glitter as with atmospheric dust with
those impurities which we call meaning.”

Burgess,A. (1968) Enderby outside. London: Heinemann
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ThE
el AND SO ... THE PURPOSE

The purpose of the presentation is to:
e emphasise how our sentences allow us to express and understand states of affairs;
e explore the elements of traditional, English grammar;
¢ allude to elements which add clarity and grace to our sentences;

e outline a child's path toward grammatical competence (and how to support this
development);

e address what CANNOT be explained through traditional grammar; and

e provide recommended readings.
Keep Wittgenstein's observation in mind, “grammar does not tell us how language must
be constructed in order to fulfil its purpose, in order to have such-and-such an effect on

human beings. It only describes and in no way explains the use of signs."

Also, bear in mind that this presentation does not address Halliday's functional grammar.
5
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s VWhy are sentence Skills Important”?

“In readers who have acquired enough facility in ... word-
level skills (e.g., word recognition and letter-sound
decoding) ...

“Then ... language comprehension and related skills,
such as vocabulary knowledge and syntactic
competence, account for more of the variance in reading

comprehension.” (Snow, 2002, pp. 102-103)

Snow, C. (2002). Reading for Understanding: Toward an R&D Program in Reading Comprehension. Santa Monica, CA:
RAND Corporation, 2002. http://www.rand.org/pubs/monograph_reports/MR1465.html 6
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Grammar is a key part of literacy

A reader’s engagement in each of the following elements is impacted by the particulars of the
reading activity itself, including its purpose, content, context and participants. “Attention is dynamic, not static -- one
would like to say. | begin by comparing
attention to gazing but that is not what | call
attention; and now | want to say that | find it
is impossible that one should attend

statically.” (Wittgenstein, Zettel, #673)

ATTENTION

WRITTEN WORD DECODING

THE SURFACE CODE

diagram derived from: RAND Reading Study
Group (2002). Reading for understanding:
toward an R&D program in reading
comprehension. Santa Monica, CA: RAND
Reading Education.

FOSTERING |

ACCESSING LEXICON AS WELL AS CONSTRUCTING THE
WORD SOLVING SKILLS PROPOSITIONAL TEXT BASE

“One's understanding of [a] sentence is different,
in some sense, deeper and better, the more one
knows and can recognize about the
[field].” (Gee, 2003, pg 29)

this is what is being

I : said ...
I & “Even when we want to think about a child
learning to read initially, we want to think about
synthesising the propositional content CONSTRUCTING MENTAL MODELS what sorts of texts we want the child
and prior knowledge into an evolving picture AND/OR SITUATIONAL MODELS eventually to be able to read in what sorts of
[ | ways.” (Gee, 2003, pg 28)

GENERATING INFERENCES &
IDENTIFY PURPOSE/INTENT

(including knowledge of textual
structures and conventions) I I

PRIOR AND DEVELOPING |
KNOWLEDGE AND EXPERIENCES |

if this is the case, then this ...

am | getting this right? MONITORING COMPREHENSION

“There are important development dynamics |
here: the more children are spoken to, the |
more they will understand oral language.
The more children are read to, the more
they understand all the language around
them, and the more developed their
language becomes.” (Wolf, 2008, p 84)

if this is the case, what do | think and how do | react or respond? FORMING JUDGEMENTS
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LEVELS OF PROCESSING FOR READING COMPREHENSION

making meaning beyond the text
- what does the text mean? what do I think?
us ths correct?
(forming judgements, reacting,
responding and clarifying meaning)

interpreting & evaluating
(make an assessment of)

inferring
(extract meaning from)

synthesising meaning from across the
text - summarising, conceptualising

beyond (constructing a mental model ~— <
the text  and monitoring comprehension) /
......................................... c |

. literal
winside .
the text comprehension

extracting meaming from within the / (make sense of)

sentence - paraphrasing & summarising <>—
(constructing the propositional
text base)
letter patterns in words; and general \ \ decoding
grammatical knowledge o

(accessing the surface code)
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sl A SIMPLY CRAFTED SENTENCE

“He lay flat on the brown, pine-needled floor of

the forest, his chin on his folded arms, and high

overhead the wind blew in the tops of the pine
trees.”

Opening lines from Ernest Hemmingway'’s novel For Whom the Bell Tolls
(published in 1940)
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il A SIMPLY CRAFTED SENTENCE

the wind

Opening lines from Ernest Hemmingway’s novel For Whom the Bell Tolls
(published in 1940)

What? Who?

\ T
Loy
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“A proposition [(e.g. a sentence)] is not a blend
of words. -- (Just as a theme of music is not a
blend of notes.) A proposition is articulate. ”

Ludwig Wittgenstein, Tractatus Logico-Philosophicus, 3.141
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“A proposition is a picture of reality. A proposition
IS a picture of reality as we imagine it.”

Ludwig Wittgenstein: Tractatus Logico-Philosophicus, 4.01
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“There are subjects or objects or actions or
descriptives ..., and as such they combine into a
statement about the world, that is, into a meaning

that one can contemplate, admire, reject or

refine.”

Stanley Fish, How To write a sentence; and how to read one. (2011), pg 2

g

Br] The Literacy Bug | info@theliteracybug.com | www.theliteracybug.com



[HE
LITERACY BUC

“Some sentences have to be read several times
to be understood as sentences.”

Ludwig Wittgenstein: Zettel, 73
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‘Some nights have the atmosphere of a sigh: a
slow release of the chest’s day-long tightness.”

Damon Young, The Art of Reading. (2016), pg 100
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‘[Sentences] promise nothing less than lessons
and practice in the organisation of the world.”

Stanley Fish, How To write a sentence; and how to read one. (2011), pg 7

The Literacy Bug | info@theliteracybug.com | www.theliteracybug.com

i



[HE
LITERACY BUC

“In a proposition a situation is, as it were,

constructed by
'This proposition
can simply say, |

way of experiment. Instead of,
nas such and such a sense’, we
'his proposition represents such

ana

such a situation.”

Ludwig Wittgenstein: Tractatus Logico-Philosophicus, 4.031

i
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“We may never fly in a hot-air balloon, win a race

with a hare, or dance with a prince until midnight,

but through stories in books we can learn what it
feels like.”

Maryanne Wolf, Proust and the squid: the story and science of the reading
brain, (2008), pg. 86
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“When you write you lay out a line of words. The
ine of words Is a miner’s pick, a wordcarver’s
gouge, a surgeon's probe. You wield it and it digs
a path you follow.”

Stanley Fish, How To write a sentence; and how to read one. (2011), pg 3
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T[HI%ERAEYBUG CONVEYING AND UNDERSTANDING
SENSE [ BN J

“Often, when | have had a picture well framed or
have hung it in the right surroundings, | have
caught myself feeling as proud as if | had painted
the picture myselt.”

Ludwig Wittgenstein: Culture and Value
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‘| understand the picture exactly, | could model it
In clay. -- | understand this description exactly, |
could make a drawing from it. In many cases we
might set it up as a criterion of understanding,
that one had to be able to represent the sense of
a sentence in a drawing.”

Ludwig Wittgenstein: Zettel, 245

21
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“Someone paints a picture in order to show how
he imagines a theatre scene. And now | say:
“This picture has a double function: it informs
others, as pictures or words inform -- but for one
who gives the information it is a representation ..
[of a state of affairs].”

Ludwig Wittgenstein: Philosophical Investigations, 280
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“A proposition [i.e. sentence] includes all that the
porojection includes, but not what is projected.”

Ludwig Wittgenstein: Tractatus Logico-Philosophicus, 3.13

| must still process it. | must be able to follow the language, the
vocabulary and the sentence structure
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Itracblc DECODING & PARSING ISN’T ENOUGH

Decoding + Syntax + Vocabulary + Morphology + Genre + Background Knowledge + Context + Processing =
Comprehension

'Corandic is an emurient grof with many fribs; it
granks with corite, an olg which cargs like lange.
Corite grinkles several other tarances, which
garkers excarp by glarcking the corite and
starping it in tranker-clarped strobs.’

After this presentation, you may be able to map the grammatical structure of this sentence, but ...

https://www.oneeducation.co.uk/one-editorial/literacy/how-do-children-learn-to-read/

24
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"A sentence Is given me in code together with the
key. Then of course in one way everything
required for understanding ... And yet | should
answer the question “Do you understand this
sentence”?” : No, not yet; | must first decode it.
And only when e..g. | had translated it into
English would | say “Now | understand it.””

Ludwig Wittgenstein: Zettel, 74
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ThE
el AND SO ... THE PURPOSE

The purpose of the presentation is to:
e cmphasise how our sentences allow us to express and understand states of affairs;
e explore the elements of traditional, English grammar;
¢ allude to elements which add clarity and grace to our sentences;

e outline a child's path toward grammatical competence (and how to support this
development);

e address what CANNOT be explained through traditional grammar; and

¢ provide recommended readings.
Keep Wittgenstein's observation in mind, “grammar does not tell us how language must
be constructed in order to fulfil its purpose, in order to have such-and-such an effect on

human beings. It only describes and in no way explains the use of signs.”

Also, bear in mind that this presentation does not address Halliday's functional grammar.
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TYPES OF SENTENCES

® There are four types of sentences
® Declarative (.) - are statements
® Interrogative (?) - are questions

® Imperative (! or.) - are commands

® Exclamatory (!) - are EXCLAMATIONS!!!

28
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TERACY U DECLARATIVE
SENTENCES (.)

® Declarative sentences are also known as statements. A declarative sentence is
punctuated at the end with a full stop (.).

® Most of the sentences we use are declarative sentences.

® |ook at the following three examples:

e The grass is green.

e She backed up a few steps, then ran toward the ocean.

® The rain splattered harshly on the tin roof.
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TERACYBUC INTERROGATIVE
SENTENCES (?)

® Interrogative sentences are also known as guestions. An interrogative sentence is
punctuated at the end with a question mark (?).

® |nterrogative sentences are probably the second most common sentence. They

Y ¢

usually use an interrogative pronoun, such as “who”,“what”, or other common words

M ¢ M ¢ ” ¢

like “how”,“when”, “where”, “why”.

® |Look at the following three examples:

® Do you understand the way they talk?

® What was the cause of the accident?

® Who is the Governor General of Australia?
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[ITERACY BUG IMPERATIVE
SENTENCES (! .)

® Imperative sentences are also known as commands. An imperative sentence is
punctuated at the end by either a full stop (.) or exclamation point (!).

® |ook at the following three examples:

® Complete the homework.

e Open the door.

® Look sharp!

31
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ERACYBUG EXCLAMATORY
SENTENCES (!)

® Exclamatory sentences are also known as exclamations. An exclamatory sentence is
punctuated at the end with an exclamation point (!).

® Exclamatory sentences are used to place added emphasis on what is being said or
written.

® |ook at the following three examples:

® He’s dead!

® |t’s true! | heard it on the eight o’clock news!

e | want to save it, not destroy it!
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TYPES OF SENTENCES

® To review, there are four types of sentences:
® Declarative (.) - are used to make statements
® Interrogative (?) - are used to ask questions

® |mperative (! or.) - are used for commands

® Exclamatory (!) - are used to emphasise EXCLAMATIONS!!!

L
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EXTRA: PASSIVE VERSUS ACTIVE
VOICE

® Declarative sentences are written in either the active voice or the passive voice. In
fact, | wrote the previous sentence in the passive voice, while | am writing this
sentence in the active voice. Can you tell the difference? Consider the following
paired sentences:

e The boy kicked the ball. (active voice)

® The ball was kicked by the boy. (passive voice)

® Declarative sentences are written in either the active voice or the passive voice.
(passive voice)

e | write declarative sentences in either the active voice or the passive voice. (active
voice)
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EXTRA: PASSIVE VERSUS ACTIVE

VOICE (CONT.)

® The ball was kicked by the boy. (passive voice)

e Declarative sentences are written in either the active voice or the passive voice.
(passive voice)

In the passive voice sentences, the subjects “the ball” and “declarative sentences”
are not actually completing the action of the verb.

In the first passive sentence, the boy completes the action (kicking).

In the second, we don’t actually know who is completing the action (writing). It
could be anyone or everyone. A writer can find uses for the vague, general
quality of the passive voice, but in many cases readers want writing to be specific
and the passive voice frustrates them.
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EXTRA: DIRECT AND INDIRECT
STATEMENTS AND QUESTIONS

® Most of the sentences that we write are direct sentences or questions. However, some
sentences are written as if we are telling uncertain or second-hand information.These are called
indirect sentences or questions. Consider the following sentences:

® “Why did you do that?” - (direct question)

® He asked,“why did you do that?” - (indirect question)

® The concert will go ahead. - (direct statement)

o| assume that the concert will go ahead. - (indirect statement)

o| heard the Prime Minister on the radio today. - (direct statement)

®| was told that the Prime Minister spoke on the radio today. (indirect statement) 3

-
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Can you finc

each sentence ty
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Can you find examples of each sentence type in the following passage?

A
LONG WALK
TO

WATER
@

A novel by
LINDA SUE PARK

&8

BASED ON A TRUE STORY

uapr

The Li B
Ve e Literacy Bug

N

him.

CRACK!

The noise had come from outside. Was it a gunshot? Or just a car backfiring?

The teacher stopped talking for a moment. Every head in the room turned
toward the window.

Nothing. Silence.

The teacher cleared his throat, which drew the boys’ attention to the front of
the room again. He continued the lesson from where he had left off. Then—

CRACK! POP-POP-CRACK!

ACK-ACK-ACK-ACK-ACK-ACK!

Gunfire!

‘Everyone, DOWNY the teacher shouted.

Some of the boys moved at once, ducking their heads and hunching over. Oth-
ers sat frozen, their eyes and mouths open wide. Salva covered his head with his
hands and looked from side to side in panic.

The teacher edged his way along the wall to the window. He took a quick peek
outside. The gunfire had stopped, but now people were shouting and running.

‘Go quickly, all of you,” the teacher said, his voice low and urgent. ‘Into the
bush. Do you hear me? Not home. Don’t run home. They will be going into the
villages. Stay away from the villages — run into the bush.’

He went to the door and looked out again.

‘Go! All of you, now!’

The war had started two years earlier. Salva did not understand much about it,
but he knew that rebels from the southern part of Sudan, where he and his fam-
ily lived, were fighting against the government, which was based in the north.
Most of the people who lived in the north were Muslim, and the government

wanted all of Sudan to become a Muslim country — a place where the beliefs of

info@theliteracybug.com | www.theliteracybug.com
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i SENNTENCE STRUCTURES

® There are four sentence structures:
® Simple

¢ Compound

® Complex

e Complex-Compound
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JTACY B SIMPLE SENTENCE

e Simple sentences have one subject and one predicate.

® In the following two examples, the subjects are in red and the
predicates are in black.

® Yura and Tonya hurried across the street.

® Herbert led the calf into the pen

® The subject is the person or thing that performs the action (or being)
of the verb (see ”words” section).While this is not true in every case,
we will use this as a working definition.

® The predicate is, then, the rest of the sentence (or clause) that
describes or comments on the subject. The predicate (usually) begins

with a predicate verb. Again, this will become more complex as we
study the sentence.

The Literacy Bug | info@theliteracybug.com | www.theliteracybug.com
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" SUBJECT-VERB AGREEMENT

® The subject and the predicate verb(s) must agree.The form of the predicate verb(s)
depend upon the nature of the subject, particularly whether it is singular (one) or
plural (more than one).

€€_9

® |n the present tense, it is usually a matter of adding “s” to the end of the verb if the
subject is singular. For past tense, it’s usually a matter of adding “-ed” to both singular
and plural subjects.

Singular: Present  Plural: Present Singular: Past Plural: Past

He talks They talk He talked They talked
She talks Jane and Sarah She talked Jane and Sarah
Bob talks talk Bob talked talked

I talk

; o We talk I talked We talked
(singular - no "s") T Ty T
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e ~oMPOUND SENTENCE

® A compound sentence has at least two independent clauses linked
by a conjunction.

® A conjunction is a joining word that links either words or
clauses.

® For example,and, or, because, but, therefore, so,
since, if, when, after, while ...

® The student didn’t finish her homework, because the dog
ate it.

e He went to the movies, while his friend went to the soccer
match.
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CLAUSES

® A clause must also contain a subject and a predicate. A clause is similar to a simple
sentence, because a simple sentence must have a subject and a predicate, but many
clauses can be in one compound, complex or complex-compound sentence.

There are two types of clauses: the independent clause and the dependent clause. An
independent clause can stand alone as its own sentence. A dependent clause, though,

needs an independent clause or another dependent clause to complete its meaning,
even though it has a subject and a predicate.
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INDEPENDENT CLAUSES

An independent clause is different than a sentence, because many independent
clauses can exist in one sentence.

In the following example, three independent clauses are in the one sentence. The
three subjects are each in red, and the three predicates are each in black.

The detective looked everywhere for the thief but the thief had escaped capture
because his cat could easily distract the detective

® The one sentence could be broken up into three sentences:

® The detective looked everywhere for the thief The thief had escaped
capture His cat could easily distract the detective
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COMPOUND SENTENCE (cont.)

® |n the previous section, we saw three independent clauses linked by the conjunctions
“but” and “because”.

e Conjunctions do not need to appear between independent clauses to link them.
Consider the following examples.The conjunctions are underlined and a slash (/) is
placed between independent clauses

e |f the war begins,/ many people’s lives will be at risk.

® \When the clock strikes midnight / the spell will wear off.

® She ran to the beach,/ she threw her towel on the sand / and she relaxed in the
sun.
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e ~OMPLEX SENTENCE

® A complex sentence contains one independent clause linked to a
dependent clause by a relative pronoun, like “that”,“which” and
“Who”

e Complex sentences allow a writer to add details in a very
ordered manner. In the following example the relative pronouns
are underlined and the dependent clauses are in red.

® The inspector, who worked for Scotland Yard, arrested the
thief on London Bridge, which was full of tourists at the time.

® The independent clause is: The inspector arrested the thief on
London Bridge.

Loy
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S DEPENDENT CLAUSES (l)

® A dependent clause is different than an independent clause, because it does not make
sense on its own.

® The subject of a dependent clause is usually a relative pronoun (eg. that, which or
who)

® The following is an example of one sentence with one independent clause and two
dependent clauses. The dependent clauses are in red and the independent clause is in
black.

® The gentleman who wore a wig decided to cross the road which was full of
traffic.

L
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S DEPENDENT CLAUSES (2)

® Let’s explain the following sentence.

® The gentleman, who wore a wig, decided to cross the road, which was full of
traffic.

® The independent clause is:“The gentleman decided to cross the road.”

® A pronoun is a word that replaces a noun or noun phrase.A relative pronoun serves
a similar purpose. In the above sentence:

® “who” replaces “gentleman”;“which” replaces “road”
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S DEPENDENT CLAUSES (3)

e Llastly, how do we know that we have two dependent clauses

e The gentleman, who wore a wig, decided to cross the road, which was full of
traffic.

® The following sentences DO NOT MAKE SENSE!

® “The gentleman decided to cross the road.VWho wore a wig.Which was full of
traffic.”

o 2l
e
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COMPLEX SENTENCE (cont.)

® Dependent clauses in complex sentences are like small details painted in a sentence
to better illustrate what you want your reader to see or focus upon.A dependent
clause can even be joined to another dependent clause.

® At times, you may have an option on whether to create a dependent clause or use
another way to add detail. It is a matter of choice. Consider the following examples.
How do they present a similar description differently?

® The man, who was quite tall, looked silly diving through a hoop that
had been set on fire.

O e The tall man looked silly diving through a flaming hoop.

51
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W cOMPLEX-COMPOUND
SENTENCE

® What is complex-compound sentence! A complex-
compound sentence has the feature of a complex sentence
and the features of a compound sentence. Or:

® At least one dependent clause linked to an independent
clause by a relative pronoun

® At least two independent clauses linked together by a
conjunction

e eg.The sweet wind, which blew in from the north,
smelled much sweeter yesterday, because love was in
the summer air.

Lo/

The Literacy Bug | info@theliteracybug.com | www.theliteracybug.com



[HE
LITERACY BUG

KEY DEFINITIONS

is the person or thing that performs the action (or being)

e of the predicate verb(s) (see “words" section)

= is a clause ;;haz’r cannot stand alone as ITS own 5|mp|e sgm"zhce but
can be part o‘f a ‘complex or compTex compound sen‘rgnce 4
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® There are fOUI" sentence structures:

e Simple - one subject and one predicate

e Compound - at least two independent clauses joined by a conjunction

e Complex - one independent clause joined to at least one dependent clause by a
relative pronoun

e Complex-Compound - at least two independent clauses joined by a conjunction
AND at least one dependent clause joined to an independent clause by a relative
pronoun
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EXTRA: COMPOUND SENTENCES
VS PARTICIPLE PHRASES

e A compound sentence has at least two independent clauses linked by a conjunction. Such as ...

® Our car got stuck and it broke down in the mud.

e Our team was inspired by our victory, so our team challenged the league leaders to a game.

In both examples, the subject is the same for both clauses. If these cases, you can remove the
conjunction and add the second clause as a participle phrase.Verbs ending in “-ed” are past (perfect)
participles, and those with in “-ing” are present (imperfect) participles. The sentences become ...

® Our car got stuck, breaking down in the mud.

® |nspired by our victory, our team challenged the the league leaders to a game.
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EXTRA: OMITTING THE RELATIVE
PRONOUN IN A COMPLEX SENTENCE

o A typical complex sentence would read as follows:
e Even printed sentences, which appear on bound pages, remain unsettled organisms.
® The road, which is long and treacherous, was closed due to poor weather.

® The embedded clauses, which start with a relative pronoun - like “that” or “which”, can sound more
elegant if the relative pronoun is omitted.

e Even printed sentences, appearing on bound pages, remain unsettled organisms.

® The road, long and treacherous, was closed due to poor weather.
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Can you find examples of each sentence structure in the following passage?

A
LONG WALK
TO

WATER
@

A novel by
LINDA SUE PARK

&8

BASED ON A TRUE STORY

uapr

\.

.y’

The Literacy Bug

years old on his last birthday, Salva was a good student. He already knew the les-
son, which was why he was letting his mind wander down the road ahead of his
body.

Salva was well aware of how lucky he was to be able to go to school. He could
not attend the entire year, because during the dry season his family moved away
from their village. But during the rainy season, he could walk to the school,
which was only half an hour from his home.

Salva’s father was a successful man. He owned many head of cattle and
worked as their village’s judge — an honoured, respected position. Salva had
three brothers and two sisters. As each boy reached the age of about ten years,
he was sent off to school. Salva’s older brothers, Ariik and Ring, had gone to
school before him; last year, it had been Salva’s turn. His two sisters, Akit and
Agnath, did not go to school. Like the other girls in the village, they stayed home
and learned from their mother how to keep house.

Most of the time, Salva was glad to be able to go to school. But some days he
wished he were still back at home herding cattle.

He and his brothers, along with the sons of his father’s other wives, would
walk with the herds to the water holes, where there was good grazing. Their
responsibilities depended on how old they were. Salva’s younger brother, Kuol,
was taking care of just one cow; like his brothers before him, he would be in
charge of more cows every year. Before Salva had begun going to school, he had
helped look after the entire herd, and his younger brother as well.

The boys had to keep an eye on the cows, but the cows did not really need
much care. That left plenty of time to play.

Salva and the other boys made cows out of clay. The more cows you made, the
richer you were. But they had to be fine, healthy animals. It took time to make a
lump of clay look like a good cow. The boys would challenge each other to see

who could make the most and best cows.
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I. INTRODUCTION
II. DEFINE KEY AREAS:

A. SENTENCE TYPES
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C. SENTENCE FEATURES

D. SENTENCE (OR SYNTAX) TREES

III. ENHANCING MEANING IN SENTENCES

IV. FROM A DEVELOPMENTAL PERSPECTIVE

ﬁf] The Literacy Bug | info@theliteracybug.com | www.theliteracybug.com



[HE
LITERACY BUC

SENTENCE FEATURES

® Sentences and clauses are made up of parts. In
particular, the organisation of these parts creates

meaning. The following are ways to refer to parts
in a sentence:

e Words

® Phrases

e Clauses (defined in Sentence Structures)
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WORDS

Words in a sentence can be broken up into parts of speech or word classes. There
are two categories within word classes: open class and closed class.

The parts of speech in the open class are nouns, verbs, adjectives, and adverbs. We
call this an open class, because it is open to new words being added to it as time goes
by, such as the noun “Internet”.

The parts of speech in the closed class are pronouns, prepositions, articles, and
conjunctions. We call this a closed class, because few - if any - new words are added
to this class of words.
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OPEN CLASSES

® nouns - are words that refer to people, places, things and
ideas.

® verbs - are traditionally said to be words that describe
action. This is not always the case, and we will create our

own definition in our study.Verbs refer to time in regards to R
tenses and they refer to number in regards to the subject- 5 \
verb agreement. f
§
i
® adjectives - are words that describe nouns /'j

® adverbs - are words that describe verbs (a
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CLOSED CLASSES

® pronouns - are words that replace nouns, such as “he”,
“it” and “they”

® prepositions - are words that show position (“above”,

" ¢¢

“in”), direction ("to”, “through”), time ("after”, “before”) ,
manner (“with”,“against”), and agency (”by”)

M "

® articles - are the words “the”,“a” and “an”

® conjunctions - are words that link words, phrases and
clauses together, such as “and”,“or”,“but” or “because”

Lo/
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® Nouns - are words that refer to people, places, things and ideas. For example, the

words “lawyer” (person),“Canberra” (place),“computer” (thing) and “peace” (idea)
are all nouns.

® There are three types of nouns: common, proper and abstract.
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VERBS

® Verbs - are traditionally said to be words that describe action, but they also
describe the more difficult concept of “being”.

® In addition, verbs refer to time in regards to tenses. The basic tenses will be
described in this “word” section, while the more complex will be discussed in the
“phrase” section.

® Verbs also refer to number (plural or singular) in regards to the subject-verb
agreement, which was discussed in the “sentence structure” section.

o 2l
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VERBS: ACTION

® Verbs of action are used to express - just that - action, whether the action has
completed, is currently happening or might be happening in the future. It is the action
that is done by the subject

® The following are all action verbs:

® to jump, to see, to stare, to hide, to think, to complement, to deny, to forget, to
write, to imagine, to explain, to understand, to try, to play, ...

® The action verbs are underlined in the following sentences:

e The student presented his report to the class.

® Doctor Franco visited the patient at his home, because the illness
threatened the patient’s life.
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VERBS: BEING

® Action verbs are easier to think about than being verbs.

® What is it “to be”? What is it “to exist”? Being is not an action, but rather a state that
we point to and the most common being verb, which we use every day, is “to be”.We
don’t write “to be”, though.

® The forms of “to be” are:is, are, am, was, were ...

® The being verb are underlined in the following sentences:

® The grass is green.

® The actor was very famous in the 1980s.

® | am confident that he is the right person for the job. .
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VERBS: BASIC TENSES

® The basic verb tenses are the present and past tenses. They
are basic because they only require one word to express the

action or being. The following are examples of the two
tenses:

® | am a student (present:being) / | was a student
(past:being)

® He talks a lot (present:action) / He talked a lot
(past:action)

e Other verb tenses - such as future tense - require multiple
words to express the action or being, and are called verb
phrases. Therefore, these tenses will be discussed in the
“phrases” section of the presentation.
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e VERB PHRASES:
COMPLEX TENSES

had Finished was have Finish am will have will will be
finished finishing  finished finishing finished finish  finishing
80 0
60
40
20
0
Past Past Past Present Present Present Future Future Future
Perfect Imperfect Perfect Imperfect  Perfect Imperfect
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ADJECTIVES

® An adjective is a word that describes a noun, such as big, small, long short, red, blue,
evil, compassionate ...

® Certain comparative adjectives tell us how we should think about different nouns.Ve
see this with the adjectives ending in “-er” and “-est”, such as (tall, taller, tallest), (kind,
kinder, kindest) and (good, better, best).

® The adjectives are underlined in the following sentences:

® The courageous hero defeated the evil though intelligent villain.

® The taller man of the two is the kindest man that | know.

® The film is the best film that | have ever seen!
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ADJECTIVES (CONT.)

Other adjectives indicate possession, such as “her book” “John’s coat”. The most

Y «¢ M ¢

common possessive adjectives are “my”,“our”,“your”,“his”,“her”,“its”, and “their”

9 ¢¢

Some (demonstrative) adjectives allow us to point, such as “this man” “that play”.The
main demonstrative adjectives are “this” and “that” (singular) and “these” and “those”

(plural)

Other (interrogative) adjectives allow us to ask questions, such “what play ...?"”" and
“which person ...?” and “whose decision ...?"”

e The adjectives are underlined in the following sentences;

® \Which book of these books is her book?

® This situation is ridiculous. His excuses are not acceptable.

71
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ADVERBS

e An adverb is a word that describes a verb, or rather how an action (or being) is being

done or completed. In most cases, an adverb ends in  “-ly”. Example adverbs are
quickly, carefully, slyly, happily ...

® The adverbs are underlined in the following sentences:

® He completed his homework quickly and well, because he really wanted to go to
the cricket game.

® The thief moved stealthily through the quiet museum.

o 2l
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CLOSED CLASSES

® pronouns - are words that replace nouns, such as “he”,
“it” and “they”

® prepositions - are words that show position (“above”,

" ¢¢

“in”), direction ("to”, “through”), time ("after”, “before”) ,
manner (“with”,“against”), and agency (”by”)

M "

® articles - are the words “the”,“a” and “an”

® conjunctions - are words that link words, phrases and
clauses together, such as “and”,“or”,“but” or “because”

Lo/
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PRONOUNS

® A pronoun is a word that is used in the place of a noun.

® There are six main types of pronouns. Five are new and two have been mentioned in
previous sections:

® personal pronouns, demonstrative pronouns, indefinite pronouns, possessive

pronouns, and reflexive pronouns

® interrogative pronouns (see “sentence types”) and relative pronouns (see
“dependent clauses”)
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® Personal pronouns are what we think of first when think of pronouns.The personal
pronouns are “I”,“we”, “you”,“she”,“he”, “it” and “they”, as well as “me”,“him”,“her”,
€€ %Y ¢

it”,“us” and “them”

® The personal pronouns are underlined in the following sentences:

e You and | do not want to go see that film, so we are going to suggest that the
group sees this one.

® Alice, you need to go to the doctor.You need to see him!

e When Stephanie arrives, she will see what you have done to me.

e Even though the boys love the dog, they will not be happy that it destroyed their
group project.

o Will you tell us what we should tell them? 75
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PRONOUNS

e Demonstrative pronouns provide another way to briefly refer to things you have just
written about or will write about. The demonstrative pronouns are “this” and

“that” (singular) and “these” and “those” (plural)

® The demonstrative pronouns are underlined in the following sentences:

® The neighbour decided to dump his trash on my lawn.This infuriated me.

® That does not make sense.The diagram is too cluttered to tell me anything.

® Over by the ladder are some gloves. Can you bring those here?
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INDEFINITE PRONOUNS

® |ndefinite pronouns don’t refer to anything in specific, but rather they refer to
something or nothing that is or is not out there. | have underlined the indefinite
pronouns that have already been used.

M ¢ Y ¢ 9 ¢¢

® Some indefinite pronouns are “someone”, “somewhere”, “nothing”, “anybody”,

¢ ”

one

® The indefinite pronouns are underlined in the following sentences:

e Someone must be able to solve this puzzle.

® | am afraid that nothing will happen to the person who committed this horrible
crime.

° ne must always take time to enjoy life.
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POSSESSIVE PRONOUNS

® Possessive pronouns refer to possession and are different than adjectives that refer

9 ¢

to possession. The possessive pronouns are “mine”,“ours”,“yours”, “his”, “hers”, “its
and “theirs”

’”

® The possessive pronouns are underlined in the following sentences:

® The book is mine.That one is yours.Those are hers.

® Please, drop the computer. It is not yours. It is theirs.
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PRONOUNS

" ¢

e REVIEW:The interrogative pronouns are used in questions. They are “who”,“whom”,
“whose” and “what”. The interrogative pronouns are underlined in the following
sentences:

e \Who is at the door?

® \WVhat is the cause of accident?

® REVIEW:The relative pronouns are used in dependent clauses. The most common
relative pronouns are “who”,“which” and “that”.The relative pronouns are

underlined in the following sentenc

® The sun, which had just risen, spread its golden rays over the countryside that had
a shepherd, who had lost his sheep, in it.
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PREPOSITIONS

® Anything you can do with a cloud ... you can go in a cloud, above a
cloud, below a cloud, be outside a cloud, be near a cloud, be by a
cloud ... each of these prepositions show position.

® Preposition can also show direction.“l am going to a cloud.” “l am
going toward a cloud.” “l am going away from the cloud.” “l looked at
the sun.”

® Preposition also help show the manner of something.“l am with the
cloud. | support it 100%. | am against the sun, though. | treat the moon
with suspicion. | look at it in a cautious manner.

® [lastly, preposition can help indicated agency (who did something and
for whom or what it was done).“l was deceived by the cloud. It
agreed to rain on me out of revenge.”

o 2l
e
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® A conjunction is a word which join words, phrases or clauses.The most common
conjunctions are “and”,“but”,“or”,“nor” and “yet”.

Y ¢

® Joining words:“apples, oranges and pear”,“truth or dare”,“everyone but him”

® Joining phrases:“over the hill and through the woods”,“He completed his math
homework but left his English incomplete.”

® Joining sentences:“The monkey enjoyed the attention, yet it never got used to the
camera flash.” “The festival will be perfect or it will rain and everything will be
ruined.”
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CONJUNCTIONS (CONT.)

bR “If” (13 ” ¢

® Other common conjunctlons are “although”,“because unless”,“so that”,
“while”,“whenever” or “until”’. These conjunction join independent cIauses together
to form compound sentences.

® The conjunctions are underlined in the following sentences:
® Although the race was postponed, the athletes still ran in
® The class relaxed, because the test was cancelled.

® The project will not be complete until you interview your local politician.
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CLOSED CLASSES

® pronouns - are words that replace nouns, such as “he”,
“it” and “they”

® prepositions - are words that show position (“above”,

" ¢¢

“in”), direction ("to”, “through”), time ("after”, “before”) ,
manner (“with”,“against”), and agency (”by”)

M "

® articles - are the words “the”,“a” and “an”

® conjunctions - are words that link words, phrases and
clauses together, such as “and”,“or”,“but” or “because”

Lo/
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OTHER WORDS

e Gerunds - are words that look like a verb’s present participle form but acts like a
noun in a sentence.

® A gerund is a word that in most all cases ends in “-ing”, like “running”, “jumping”
and “thinking”

e BUT acts as a noun in a sentence, such as:

e Running is good fun;Thinking hurts my head.

® |nterjections - are words that show surprise or exclamation, such as “Ah”,“Wow”,

“Ha ha”,“Oh”, and “Aha”
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SENTENCE FEATURES

® Sentences and clauses are made up of parts. In
particular, the organisation of these parts creates

meaning. The following are ways to refer to parts
in a sentence:

e Words

® Phrases

e Clauses (defined in Sentence Structures)
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PHRASES

® A phrase is a grammatical unit that has more than
one word. Most phrases are two or more words
that serve a role in a sentence similar to the single
words that we have just covered.

® The main phrases are the noun phrase, the verb
phrase, the adjective phrase, and the adverb
phrase. In other words, a phrase is two or more
words that serve the role of a noun, verb,
adjective, or adverb.

® The other phrases are the prepositional phrase,
the gerund phrase, the participle phrase,
transitional phrases and the infinitive phrase.
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MAIN PHRASES

® noun phrase - two or more words that serve the purpose
of a noun and that has a noun as its head word (such as
“ice cream”

® verb phrase - two or more words that serve the purpose
of a verb that has a verb as its head word (such as “was
running”’)

® adjective phrase - two or more words that serve the
purpose of an adjective (such as “blood red”). In other
words, an adjective phrase is two or more words that
describe a noun.

® adverb phrase - two or more words that serve the
purpose of an adverb (such as “in a careless way” instead
of “carelessly”). In other words, an adverb phrase is two
or more words that describe a verb.

o 2l
e
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NOUN PHRASES

® noun phrase - two or more words that serves the purpose of a noun and that has a
noun as its head word (such as “ice cream”

® The following are three examples of noun phrases in sentences:

® The raggedy dog was sleeping on the carpet.

® The sumo wrestler did jump on top of the little boy.

® Doctor Franco was laughing at the sad clown.

(W
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VERB PHRASES

e verb phrase - two or more words that serves the purpose of a verb that has a verb
as its head word (such as “was running”).These verb phrases tend to form our more
complex verb tenses.

® In the following examples, the head verbs are in red and the verb phrases are
underlined.

® Even though it is raining, the athletes will run the race.

® The committee has decided the fate of the football club.

® Head verbs ending in “-ed” are called past (perfect) participles, and those ending in -
ing” are called present (imperfect) participles. This will be more important in the
“participle phrase” section of the presentation.
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. VERB PHRASES:
COMPLEX TENSES

Present Future Conditional /
perfect and Future perfect and conditional
imperfect imperfect perfect

Past perfect
and imperfect

would finish

had finished | have finished will have
(perfect) (perfect) finished
will finish (perfect)
was finishing IEEEE will be finishing
(imperfect) | (imperfect) i R

(conditional)

would have
finished
(perfect)

Nt
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f— VERB PHRASES:
COMPLEX TENSES
(CONT.)

had Finished was have Finish am will have will will be
finished finishing  finished finishing finished finish  finishing
80 0
60
40
20
0
Past Past Past Present Present Present Future Future Future
Perfect Imperfect Perfect Imperfect  Perfect Imperfect

91
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“Give yourself the assignment of writing a
sentence in which three or four time zones -
past perfect, past, present, future - are
structured into an account of related action.”

Stanley Fish, How To write a sentence; and how to read one. (2011), pg 30
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SUBJECT/ MULTIPLE
VERBS

® So far | have made it seem that a subject can only have one predicate verb. In fact, a
subject can perform a number of actions in one simple sentence and, therefore, have
many predicate verbs, but still have only one subject and one predicate.

® The following sentences have multiple verbs with one subject:

® The fighter pilot banked, spun_and lifted his jet above the clouds.

e Qutside the house, the wind gathered then scattered the leaves.

e In the above sentences, “banked, spun and lifted” and “gathered then scattered” are
verb phrases.

-
Oy
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PHRASES:

® adjective phrase - two or more words that serve the purpose of an adjective (such as
“blood red”). In other words, an adjective phrase is two or more words that describe
a noun.

® adverb phrase - two or more words that serve the purpose of an adverb (such as “in
a careless way” instead of “carelessly”). In other words, an adverb phrase is two or
more words that describe a verb.

e The following are three examples of adjective phrases and adverb phrases in
sentences:

® The pitch black night came in a sudden way.

® The tired and old elephant walked in our direction very slowly and painfully.

® The wicked, beastly man yelled at me in a loud and vicious manner.

94
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® prepositional phrase - is two or more words that contains a
preposition and the object of the preposition (such as “through

the forest” and “above_the house”)

® gerund phrase - is two or more words that has a gerund as its
head word (such as “Learning a language is fun; Playing cricket

requires patience and determination”)

® participle phrase - is two or more words that has either a
present or past participle as its head word.

® infinitive phrase - is two or more words that has a “unconjugated,
infinitive” form of a verb as its head word. The unconjugated,
infinitive form of a verb is the word “to” followed by the verb,
such as “to run” and “to disagree”.

® transitional phrase - is two or more words that join words, phrases,
or clauses and sentences together.
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e PREPOSITION AND
GERUND PHRASES

® prepositional phrase - is two or more words that contains a preposition and the

object of the preposition (such as through_the forest” and “above_the house”)

® gerund phrase - is two or more words that has a gerund as its head word (such as
“Learning a language is fun; Playing cricket requires patience and determination”)

® The following are three examples of prepositional phrases and gerund phrases in
sentences:

® |earning cello in the dark is very difficult.

® W/illiam enjoyed kicking pineapples in the park.

® Above the house, in a plane, on a seat sits a boy who likes eating peanuts.

o 2l
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PARTICIPLE PHRASES

® participle phrase - is two or more words that has either a past or present participle
as its head word.

® Head verbs ending in “-ed” are called past (perfect) participles, and those ending in “
ing” are called present (imperfect) participles.

® The participle phrases are identified in the following sentences:

e Our car got stuck, breaking down in the mud.

® Inspired by our victory, our team challenged the winners of the highest division to a
game.

o 2l
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PARTICIPLE PHRASES (CONT.)

e Participle phrases are a good way to join sentences together when the subject of two
consecutive sentences are the same. Compare the following examples:

e The politician voted in favour of the bill. At the time, he was thinking he was doing
the right thing.

® Thinking he was doing the right thing the politician voted in favour of the bill.

® Ghandi was a very thoughtful supporter of change. He is respected for his
patience and perseverance.

® Respected for his patience and perseverance Ghandi was a very thoughtful
supporter of change.

o 2l
e
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INFINITIVE PHRASES

® infinitive phrase - is two or more words that has an “unconjugated, infinitive” form of
a verb as its head word.The infinitive form of a verb is the word “to” followed by the
verb, such as “to run” and “to disagree”.

o

An infinitive phrase can be part of a verb phrase or, like a gerund, can perform the
role of a noun; in this case a noun phrase.

® The student decided to submit his essay early. (part of a verb phrase)

® To fly a plane is an exhilarating experience. (as a noun phrase)

o 2l
e
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TRANSITIONAL PHRASES

e Transitional phrase - is two or more words that join words, phrases,  clauses and
sentences together. Transitional phrases can create fluent flow between sentences,
clauses, phrases and words.

® Transitional phrases vary widely in nature.The following is a list of common and useful
transitional phrases to show:

Addition

as well as
in addition

along with

100
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® Transitional Phrases (cont.)

® The speaker impressed the adults as well as the children. In fact, she received a
standing ovation.As a result, she thanked everyone for being such a great
audience, even though she was not greeted with a warm reception. In short, she
won the crowd over.

0l
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® prepositional phrase - is two or more words that contains a
preposition and the object of the preposition (such as “through

the forest” and “above_the house”)

® gerund phrase - is two or more words that has a gerund as its
head word (such as “Learning a language is fun; Playing cricket

requires patience and determination”)

® participle phrase - is two or more words that has either a
present or past participle as its head word.

® infinitive phrase - is two or more words that has a “unconjugated,
infinitive” form of a verb as its head word. The unconjugated,
infinitive form of a verb is the word “to” followed by the verb,
such as “to run” and “to disagree”.

® transitional phrase - is two or more words that join words, phrases,
or clauses and sentences together.
102
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STRUCTURE OF PRESENTATION

I. INTRODUCTION
II. DEFINE KEY AREAS:

A. SENTENCE TYPES

B. SENTENCE STRUCTURES

CONSTRUCTION

C. SENTENCE FEATURES

D. SENTENCE (OR SYNTAX) TREES

III. ENHANCING MEANING IN SENTENCES

IV. FROM A DEVELOPMENTAL PERSPECTIVE
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Example of a sentence / syntax tree

AERS BIAIIELLLAUR A1 PUDIRIVEL. §IEET L5 BHREALLY & LY PG SRy 2

FICURE 0.5 © SENTENCE ANALYSIS

SENTENCHE
“The boys were streaming up the ladders.” [Corvad]
- ’
NOUN PHEASE VRS PHRASE
I'he boys were streaming up the ladders
- [N »

The DOYyS VERE PHRASE COMPLEMENT

‘ were streaming up the ladders
were streaming up the ladders
‘ the adders
|
FORM (¢ tavned WOUN weOA e MENAITEN X TERVER NOUN
FUNCTION woorid il ALOOL IR WO WD JWFLEMENT

POSITION 0L NON INAL 1A RN AT MHCTIW WA

For more examples, refer to:

O’Dwyer, B. (2000). Modern English structures: form, function and position. Ontario: Broadview Press. o4
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H%gmmuc BASIC SENTENCE TREE
(NP + VP) =S

S
NP VP
The boys were streaming up the ladder.

105
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H%gmmuc BASIC SENTENCE TREE
(NP + VP) =S

S
NP VP
Harry didn't say anything.

106
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H%gmmuc BASIC SENTENCE TREE
(NP + VP) =S

S
NP VP
Harry was passionate about Quidditch.

107
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H%gmmuc BASIC SENTENCE TREE
(NP + VP) =S

S
NP VP
Fear IS the root of all evil.

108
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H%mcwuc BASIC SENTENCE TREE
(NP + VP) =S

VN

Learning our language means becoming enculturated.

These above trees are desighed to express a point. For detailed trees, refer to:

O’Dwyer, B. (2000). Modern English structures: form, function and position. Ontario: Broadview Press. 09

L

The Literacy Bug | info@theliteracybug.com | www.theliteracybug.com



STRUCTURE OF PRESENTATION

I. INTRODUCTION
II. DEFINE KEY AREAS:

A. SENTENCE TYPES
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“Sentence writers are not copyists; they are selectors.”
(Fish, 201 |, pg 38)

“If you learn what 1t Is that goes into making of a memorable
sentence - what skills of coordination, subordination, allusion,
compression, parallelism, alliteration ... are in play - you will also
be learning how to take the appreciative measure of such
sentences.” (Fish. 2011, pg 8 - 9)

— Stanley Fish, How To write a sentence; and how to read one. (201 1), pg 18
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® Horizontal (syntax) - adding meaning by lengthening the sentence

® The children were playing.
® The children were playing + Where!?

® The children were playing in the paddock.

® Vertical (diction) expansion - adding meaning by selecting the right words

marched
® The man walked through the door.

strolled
sauntered

ambled
112
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® Emphasis through mobility

® The wind blew high overhead in the tops of the pine trees.

® High overhead the wind blew in the tops of the pine trees.

® |n the tops of the pine trees the wind blew high overhead.

® The wind blew in the tops of the pine trees high overhead.

® Expansion by coordination and balance - focusing on rhetorical elegance.

® The cold air stung us and we played till our bodies glowed. (a balanced sentence
from “Araby” by James Joyce)

Even printed, on pages that are bound, sentences remain unsettled organisms. (an

example of elegant subordination from “My Life’s Sentences” by Jhumpa Lahiri) s

a8
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RECOMMENDED BOOK

Williams, |. & Colomb, G.

TR B

(2010).
Style: lessons in grace and clarity ‘['ITS‘TQ.NS LN .
(10th Ed.). Ll‘/\I‘\I Y AND
G RACE
New York: Longman. FENTH EDITION

JOSEPH M. WITLIAMS
GREGORY G. COLOMB

14

vt
"
Loy

The Literacy Bug | info@theliteracybug.com | www.theliteracybug.com



STRUCTURE OF PRESENTATION

I. INTRODUCTION
II. DEFINE KEY AREAS:

A. SENTENCE TYPES

B. SENTENCE STRUCTURES

C. SENTENCE FEATURES
D. SENTENCE (OR SYNTAX) TREES

III. ENHANCING MEANING IN SENTENCES

IV. FROM A DEVELOPMENTAL PERSPECTIVE
15

N 2o

\*‘ 'f The Literacy Bug | info@theliteracybug.com | www.theliteracybug.com



ThE
ITEHCTBE WE ARE BROUGHT INTO LANGUAGE

“When a child learns language it learns at the same time what is to be
investigated and what not.” (Wittgenstein, On Certainty #4/2)

“Nothing could seem less remarkable than a one-year-old child
requesting ‘More juice’ or commenting ‘Doggie gone’ ... From an
ethological perspective, perhaps the most astounding fact Is that
something on the order of 80 percent of all Homo sapiens cannot
understand these utterances at all.” (Tomasello, 2003, pg 1)

Tomasello, M. (2003). Constructing a language: a usage-based theory of language acquisition. Cambridge: Harvard University Press.

Wittgenstein, L. (1969). On Certainty. (G. E. M. Anscombe & G. H. von Wright, Eds.). New York: Harper Torchbooks. 116

7 The Literacy Bug | info@theliteracybug.com | www.theliteracybug.com
v/



DEVELOPMENTAL MILESTONES

- Semantic roles are expressed in one-word speech = |2 - |8 mths
» Direct statement/request (e.g. There mummy) = |2 - 24 mths

- Express a state of affairs (e.g. There [is] doggie, Go [to] shops) =
|5 - 30 mths

* Prevalent relations expressed (e.g. agent—action) = [8 - 24 mths
- Request something / Provide initial explanations = 21 - 42 mths

- Understanding and use of questions (about objects) = 24 - 30
mths

- Grammatical morphemes appear. -ing, in, on, s. = 24 - 30 mths
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DEVELOPMENTAL MILESTONES (CONT)

- Use the indirect voice (e.g. | thought that ...) = 24 - 5| mths

+ Begins making explanations, expressing attitude, using “because”,
formulations = 2/ - 57 mths

-« Uses Why! questions = 30 - 36 mths
- Uses spatial terms (in, on, under) = 30 - 36 mths

- Uses semantic relationship between adjacent and conjoined
sentences, Including additive, temporal, causal, contrastive = 36 - 42
mths

 Emergence of embedded sentences. First complex sentence forms

appear. Auxiliary verbs are placed correctly in questions & negatives
= 36 - 42 mths

118
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DEVELOPMENTAL MILESTONES (CONT)

- The conditional form is used (if, when) = 33—-60+ mths

- Embedded clauses that use the reflexive profound = 39-60+
mths

- Use and understanding of passive sentences emerges = 5 - / yrs
old

- Children are entering into the written world (reconstruction of
the world in language) (NB: children’s written language may lag up
to 3 years behind oral language) = 6 - 9 yrs old

- Pronouns used to refer to nouns previously named = / - 9 yrs old

- Literate syntax for academic participation develops = / - 9 yrs old
119
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DEVELOPMENTAL MILESTONES (CONT)

* Syntax in school is more complex than in oral =9 - |2 yrs old

+ Use of perfect aspect (have/had +[verb]) increases. Syntax used in writing is
more complex than that used in speech = |2 - 14 yrs old

« Complexity in written language is greater than in spoken language. Full adult
range of syntactic constructions reached = |5 - |8 yrs old

Mailestones from ...

Brandone, A. C., Salkind, S. J., Golinkoff, R. M., & Hirsh-Pasek, K. (2006). Language development. In G. G. Bear & K. M. Minke
(Eds.), Children’s needs lll: development, prevention, and intervention. (pp. 499-5 1 4). Washington D.C.: National Association
of School Psychologists.

Tomasello, M. (2003). Constructing a language: a usage-based theory of language acquisition. Cambridge, MA: Harvard
University Press.

Wells, G. (2009).The meaning makers: Learning to talk and talking to learn (2nd Edition). Bristol, UK: Multilingual Matters.
120
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THE Joint Attentional Frame presents a conversation
UTERACY BUG between individuals & a mediating tool (e.g.a
picture book or a garden).

WAYS TO HELP

intends that
attention

|. Use everyday activities as the context for practice.
2. Vocalise thoughts and describe ongoing actions.

3. Use parallel talk to describe what others are doing.
4. Use modelling to provide practice on a specific language skill.

5. Use recasting to reframe a learner response in a more fully developed way.

6. Use expansion to demonstrate how an idea can be expressed more completely.

7. Use “build ups” and “break downs” to emphasise the components of a message.

IN SUMMARY: It is important to model the complex syntax and vocabulary diversity that we want children to
develop. For older students we want to create situations that allow them to engage in complex discussion and debate. |2]
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Mode Continuum

Any message has a:

field (content) + mode (form) + tenor (tone/audience)

Most spoken-like Most written-like

Topic: Making_Toast

We put them in there for ~ We put the pieces of bread In the morning, we were Toast is a popular breakfast
a while. They popped in the toaster and waited. making toast for breakfast. food, thereby making a
up, and were ready. The bread popped up, and We put the pieces of bread toaster an essential household
the toast was ready. in the toaster, pushed appliance. To make toast,
down the lever and waited. place two pieces of bread in
When the toast was ready, the toaster, push down the
the bread popped up. lever and wait. When ready,

the toast will automatically
“pop up”. Be careful when
removing the toast from the
toaster. The pieces of toast
will be hot.

Spoken language benefits
from additional context
(pointing, shared experiences)

122
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How can | bul
sentences! Wha

C

questions can | as

rich

- sort of
< myselt?
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THE SENTENCE CYCLE

ANALYSE THINK ORGANISE
- REASON - ASK QUESTIONS - INFORMATION
- PURPOSE - SEEK MEANING - THOUGHTS
- FUNCTION - MAKE PREDICTIONS - RESPONSES
of the reading about the material

- What's important?
Subiject: What is valuable?

Wr?ot?? What is next?
what

is it?
is it doing?
is occurring?

is this
about?

The Prime Minister released a policy to the Parliiament yesterday, because he wanted to address the problem of littering.
You can switch the sentence order but you still ask similar questions

Because he wanted to address the problem of littering, the Prime Minister yesterday released a policy to Parliament

124
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“There is the person or thing performing an
action, there is the action being pertormed, and
there is the recipient or object of the action.
That’s the basic logical structure of many
sentences: X does Y to Z."

— Stanley Fish, How To write a sentence; and how to read one. (2011), pg 18

125
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Subject (the what)

Three children

What's important?
What is valuable?
What is next?

Subject:
who?
what?

when?
where?
to whom?

b 5
is this L.
i is it dOIr)g :
’ is occurring? 126
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Subject (the what) + Verb (doing what)

Three children were playing.

What's important?

Subje;:t: when? What is valuable?
w:ot;? what? where? What is next?
Wha: to whom?

.
is this ISl
about?

is it doing?
is occurring? 127

YT { ThelLiteracy Bug | info@theliteracybug.com | www.theliteracybug.com



[HE
LITERACY BUC

Subject + Verb + Where

Three children were playing at the edge of a paddock.

What's important?

Subiegt: when? What is valuable?
w:ot;? what? where? What is next?
Wine: to whom?

.
is this ISl
about?

is it doing?
is occurring? 128
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When + Subject + Verb + Where

Owne day three children were playing at the edge of a paddock.

. What's important?
Subject: when? What is valuable?
who’;?? what? where? What is next?
what* to whom?
o is it?
;ié'&'fo is it doing?
’ is occurring? 129
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When + Subject + Verb + Where + What Next

Owne day three children were playing at the edge of a paddock
when they saw something extraordinary.

What's important?
What is valuable?
What is next?

Subject:
who?
what?

when?
where?
to whom?

what?

b 5
is this L.
about? is it d0|r)g :
' is occurring? 130
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When + More When + Subject + Verb + Where + What

One day in the middle of the nineteenth century, three children
were playing at the edge of a paddock when they saw
something extraordinary

What's important?
What is valuable?
What is next?

Subject:
who?
what?

when?
where?
to whom?

what?

b 5
is this L.
i is it d0|r)g :
' is occurring? 131
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The Sentence

One day in the middle of the nineteenth century, three children
were playing af the edge of a paddock when they saw
something extraordinary.

What's important?
What is valuable?
What is next?

Subject:
who?
what?

when?
where?
to whom?

what?

_—
is this L.
SBEiiTD is it d0|r)g /

' is occurring? 132
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Subject (the what)

He

What's important?

Subje;:t: when? What is valuable?
who;? where? What is next?
what? to whom?
o is it?
;ict)t'ti is it doing?
’ is occurring? 133
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Subject (the what) *+ Verb (was doing what)

He lay.

What's important?
What is valuable?
What is next?

Subject:
who?
what?

when?
where?
to whom?

b 5
is this L.
about? is it dOIr)g 7
’ is occurring? 134
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Subject * Verb + How

He lay, his chin on his folded arwms.

What's important?

Subiegt: when? What is valuable?
who;? where? What is next?
what? to whom?
o is it?
;act)t:ti is it doing?
’ is occurring? 135
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Subject + Verb + Where + How

He lay on the brown, pine-needled floor of the forest, his chin
on his folded arws.

. What's important?
Subject: when? What is valuable?
who’;?? what? where? What is next?
what* to whom?
o is it?
;ié'&'fo is it doing?
’ is occurring? 136
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Subject + Verb + Where + How + What Next/Also

He lay on the brown, pine-needled floor of the forest, his chin
on his folded arms, and

What's important?
What is valuable?
What is next?

Subject:
who?
what?

when?
where?
to whom?

what?

b 5
is this L.
about? is it d0|r)g :
' is occurring? 137
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Subjeet * Verb + Where + How * conjunction + Subject + Verb

He lay on the brown, pine-needled floor of the forest, his chin
on his folded arms, and the wind blew.

What's important?
What is valuable?
What is next?

Subject:
who?
what?

when?
where?
to whom?

what?

b 5
is this g )
about? . is it d0|r)g :
) is occurring? 138
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Subject + Verb + Where + How * conjunction + Where + Subject
+ Verb

He lay on the brown, pine-needled floor of the forest, his chin
on his folded arms, and high overhead the wind blew.

What's important?
What is valuable?
What is next?

Subject:
who?
what?

when?
where?
to whom?

what?

b 5
is this L.
about? is it d0|r)g :
' is occurring? 139
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Subject + Verb + Where + How * conjunction + Where + Subject
+ Verb + More Where

te lay on the brown, pine-needled floor of the forest, his chin
on his folded arwms, and high overhead the wind blew in the tops
of the trees.

What's important?
What is valuable?
What is next?

Subject:
who?
what?

when?
where?
to whom?

what?

b 5
is this L.
about? is it d0|r)g ’
' is occurring? 140
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The Sentence

He lay on the brown, pine-needled floor of the forest, his chin
on his folded arwms, and high overhead the wind blew in the tops
of the trees.

What's important?
What is valuable?
What is next?

Subject:
who?
what?

when?
where?
to whom?

what?

b 5
is this L.
about? is it doing”
' is occurring? 141
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Subject (the what)

Speech therapists

What's important?

Subiegt: when? What is valuable?
W:O? where? What is next?
what to whom?

b 5
is this L.
i is it dOIr)g :
’ is occurring? 142
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Subject (the what) + Verb (doing)

Speech therapists use

What's important?
What is valuable?
What is next?

Subject:
who?
what?

when?
where?
to whom?

b 5
is this o )
i . is it dOIr)g /
’ is occurring? 143
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Subject (the what) *+ Verb (doing) + What?

Speech therapists vse well-designed cards.

. What's important?
Subject: when? What is valuable?
who’;P? what? where? What is next?
what’ to whom?
g is it?
;ict)t'ti is it doing?
' is occurring? | 44
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Subject (the what) + Verb (doing) + What? + When?

Speech therapists often use well-designed cards.

y What's important?
Subject: when? What is valuable?
who? what? where? What is next?
what? to whom?
is this .
about? S Il d0|r)g?
is occurring? 145
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Subject (the what) + Verb (doing) + What? + When? + Why? +
What?

Speech therapists often use well-designed cards to convey
actions, sequences, time-relations and comparisons.

What's important?
What is valuable?
What is next?

Subject:
who?
what?

when?
where?
to whom?

what?

b 5
is this L.
i is it dOIr)g :
’ is occurring? 146
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Subject (the what) + Verb (doing) + What? + When? + Why? +
What? + What’s important about that?

Speech therapists often use well-designed cards to convey
actions, sequences, time-relations and comparisons, and these
can be adapted to other situations.

What's important?
What is valuable?
What is next?

Subject:
who?
what?

when?
where?
to whom?

what?

b 5
is this L.
i is it dOIr)g :
’ is occurring? 147
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The Sentence

Speech therapists often use well-designed cards to convey
actions, sequences, time-relations and comparisons, and these
can be adapted to other sitvations.

What's important?
What is valuable?
What is next?

Subject:
who?
what?

when?
where?
to whom?

what?

_—
is this L.
about? is it d0|r)g /

' is occurring? 148
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REMEMBER: when analysing (or writing) strong sentences:

1. Identify the subject and the verb
2. Ask questions to examine/write the sentence
3. Reflect on the “picture” or “sense” that is expressed .

What's important?
What is valuable?
What is next?

Subject:
who?
what?

when?
where?
to whom?

what?

_—
is this L.
about? is it d0|r)g /

) is occurring? 149
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DON’T BE FOOLED,
THOUGH ...

150
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e .- THERE ARE MANY FORMS & USES

"There are many kinds of sentences. 5ay assertions, questions, and
commands. -- there are countless kinds: countless different kinds of use of what we
call “symbol”, “words”, “sentences” ... Review the multiplicity of language-games in
the following examples:

» Giving orders --

» Describing the appearance of an object --

* Reporting an event --

» Speculating about an event --

* Forming and testing a hypothesis --

» Making up a story; and reading it --

* Making a joke, telling it --

* Requesting, thanking, cursing, greeting, praying.

It is interesting to compare the multiplicity of tools in language and of the ways
they are used, multiplicity of kinds of word and sentence, with what logicians have
said about the structure of language.

— Ludwig Wittgenstein, Philosophical Investigations, 23 H

-
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“Grammar does not tell us how language must be
constructed in order to fulfill its purpose, in order to
have such-and-such an effect on human beings. It only

describes and In no way explains the use of signs.”

Ludwig Wittgenstein: Philosophical Investigations, 496

152
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e FOR FUTURE CONSIDERATION

e Grammar only tells us how to construct clear statements and
questions.

* Grammar does not tell us how/why one sentence should follow or
precede another.

* The sequence of our utterances Is not governed by the neat
structural rules of grammar.

* The sequence of our utterances Is governed by the nature of our
discourse, which Is to say the conventions and questions that
underpin our conversations.

* A learner must become aware of the logic of our grammar and of

our discourse. 153
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wene IN DISCOURSE ...

“It's as though there were a custom amongst certain
people for one person to throw another ball which he is
supposed to catch and throw back; but some people,
instead of throwing It back, put it back in their pocket.”

Ludwig Wittgenstein: Culture and Value

“In one case we make a move In an existent game, In
the other we establish a rule of the game. Moving a
plece could be conceived in two ways: as a paradigm for
future moves, or as a move In an actual game.”

Ludwig Wittgenstein: Zettel #294

154
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o DISCOURSE AS RULE-GOVERNED

“If Wittgenstein and Saussure agree in using ‘srammar
descriptively, they disagree about ... other matters. One
s that Wittgenstein's grammar has to do with uses of
language (discourse conditions and discourse
continuation) rather than forms and their
combinations (morphology and syntax) ...."

p. 151 of Garver, N. (1996). Philosophy as grammar. In H. Sluga & D. Stern
(Eds.), The Cambridge companion to Wittgenstein (pp. 139 — 170).
Cambridge: Cambridge University Press.
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ESSAY

Essay Topic:

none

Essay Question

none

INTRODUCTION

Restate the Question:

interpreting question in your own words

Define the general concept

identity the general concept raised in the question

Thesis Statement:

Brief statement of your main argument in the essay

Orientation / Outline:

Points you will make in the essay that will satisfy your argument

FIRST BODY

First Topic :

none

First Topic Statement:

The first point you intend to make

General and background
features/ details / ideas:

You first provide general information and explanation

Specific evidence:

Details that show where you are drawing your points

Significance of the point:

and how it contributes to your argument

SECOND BODY

Second Topic :

none

Second Topic Statement:

The second point you intend to make

General and background
features/ details / ideas:

You first provide general information and explanation

Specific evidence:

Details that show where you are drawing your points

Significance of the point:

and how it contributes to your argument

THIRD BODY

Third Topic :

none

Third Topic Statement:

The third point you intend to make

\@a
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silverchair’s Chris Joannou (left), Daniel Johns and Ben Gillies prepare to be beamed up the charts.

Neon Ballroom

silverchair (murmur)

_summary of
silverchair's
history/place

in music

changes in
direction

comment on

their new
“direction or
‘discovery’

- final comment

sums up

reviewer's opinion

‘We’'ve watched and heard this Newcastle,
NSW, trio grow up in public. From their
beginnings as high-school wunderkinder
with distortion pedals and flailing hair,
they graduated via the precocious post-
grunge of 1995’s frogstomp to the towering
rock of 1997’s Freak Show and world-wide
sales of more than four million albums.
Now, as they prepare to enter their
twenties, Daniel Johns, Ben Gillies and
Chris Joannou have discovered pomp and
circumstance.

‘Emotion - Sickness’, the opening
track, has more production ideas in six
minutes (yes, six minutes) than their
entire debut album. There’s an orch-

g:zderetions estra, there’s falsetto singing, there’s
mentioned for David Helfgott (yes, David Helfgott)
buyers adding woozy piano runs. It’s silver-
list of repetition of ‘yes, David Helfgott’
production adds a critical tone
ideas

chair's ‘Bohemian Rhapsody’. The next cut, and the
album’s first single, ‘Anthem for the Year 2000, is their
‘Department of Youth’, featuring a beat that stomps like a
brontosaurus and a chorus designed for shouting from the
terraces. Daniel Johns has found about ten new settings

for his voice, yet though the band are
stretching their wings like never
before, they now carry around power
ballads and heavy mid-paced songs
that tend to impede take-off.
Whether the kids will understand is
one thing; whether silverchair care is
another. Apart from hoarse howlers
‘Spawn Again’ and ‘Satin Sheets’,
this is an album that parents who
grew up on Queen, Deep Purple and
Alice Cooper will be able to relate to
more than their 13-year-old off-
spring.
($29.95, 49 min 40 sec) B

the reviewer makes his attitude clear with words like ‘parents ...

adverb ‘now’
establishes article
in present tense

critical comment
and tone

writer indicates
superior attitude
or older age with
comment on
‘production ideas’

Barry Divola, Who Weekly,

15 March 1999

will be able to relate to more than their 13-year-old offspring’

Usina the Text Tool Kit 43
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Writing a Review Checklist

info@theliteracybug.com

Does the review state the author’s name and work(s)? [Cves [no
Does the review include the date of publication and publishing [ves [INo
company?
Does the review give a clear and powerful statement of the | Clves CINo
writer’s opinion of the work (i.e., a thesis)?
Is the review geared towards a particular audience? [Jves [INo
Does the review summarize the important points of the work? | Clves [INo
e For fiction: consider plot, character, setting and theme
« For nonfiction: consider focus and factual information
e For poetry: consider style, language, and theme
Is quoted and/or paraphrased material included to support the [Cyes [INo
points and reactions toward the work?
Does the review include, if appropriate, background information | Cves [INo
on the author?
Does the review include, if appropriate, comparisons and [Clyes [no
connections with other similar works.
Is factual information included? Have facts been checked [Jyes [INo
carefully for accuracy?
Does the review’s style establish and communicate the [Jves [INo
reviewer’s voice?
Does the review incorporate a rating system with a key that [ves [INo
explains the ranking?
Does the review leave the reader with a sense of whether he/she | [JYes [ INo
will want to read the work?
Has the review been carefully proofread? Have all errors in [Jves [No

spelling, grammar, and mechanics been corrected?

[ead wnte th'nk Copyright 2005 NCTE/IRA. All rights reserved. ReadWritsThink

materials may be reproduced for educational purposes,
e NCIE  murcopolo

www.theliteracybug.com
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Turns Text

Paragraph #1
p 1. Mention the title,
MUSIC REVIEW: WORD BANK o o A

purpose of the text be- o
ing reviewed. . Itis directed by

Judging words Comparisons Terminology
2. Summarise/recount

] ) the text. In a fictional
positive terms like text, this can involve re-
inspiring, energetic, similes like B telling the plot. In a
"the music sounds lixe like meiody, or ?homs news article, this will in-
: : o ression i
negative terms like a freight train Of progrocsio volve a presentation of

repetitive, weak the information

Paragraph #2
1. Initial verdict of the Overall, the film
text (a few sentences on
strengths and weak-
ness)

positive terms: positive similes:

First,

2. General reasons for
your verdict that will es-
tablish the criteria you
employed to assess the | Second,
text.

Paragraph #3

1. Introduce the first as-
pect to be evaluated,
such as plot

2. ldentify strengths and
weakness; likes and dis-
likes

3. Provide examples to
illustrate your points

4. State how the evalua-
tion of this element fit
within your overall
evaluation.

negative terms: negative similes:

158
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generation

D Claim <:> Reasoning O Evidence Discussion Engagement

A Highly Effective Student makes a compelling argument that strongly supports a claim, selects relevant evidence  Student spontaneously

Argument that supports that claim, and explains the connection between the evidence and the claim. A explains his/her thinking,
student’s argument anticipates potential rebuttal(s). Student spontaneously uses academic accurately attributes the ideas
words and phrases in the argument. of others, and questions, builds

on, or rebuts those ideas.

An Effective Argument Student makes an argument that supports a claim using clear reasoning and relevant evidence.  Student anticipates what others
Student uses academic words and phrases in the argument. need to know to understand
his/her ideas, and questions or
challenges the ideas of others.

A Developing Argument Student makes an argument that is not well developed with relevant evidence and reasoning to  Student discusses only his/her
back up the claim. Student refers to the text to support ideas with prompting by the teacher or own ideas, with some effort to
other students. Student uses academic words or phrases by relying on prepared sentence clarify meaning.

starters, sentence frames, or word walls.

An Ineffective Argument Student states an opinion without reasoning or evidence. Student uses informal and imprecise Student discusses only his/her
language. own ideas, with little effort to
clarify meaning.

© 2015 SERP wordgen.serpmedia.org
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generation

ARGUMENTATIVE WRITING RUBRIC

CCSS Writing Standard grades 4-5: Write opinion pieces on topics or text, supporting a point of view with reasons

and information.

CCSS Writing Standard grades 6-8: Write arguments to support claims with clear reasons and relevant evidence.

Emerging (1)

Developing (2)

Proficient (3)

Exemplary (4)

Argumentation

The writing presents only a
vague or confusing claim.

The writing presents a clear
and relatively precise claim but
provides little or no evidence
or reasoning to support it.

The writing presents a clear
claim and provides evidence
to support it, but perhaps no
clear articulation of the
reasoning relating the
evidence to the claim.

The writing presents a clear
claim, provides evidence to
support it, and makes clear the
reasoning relating the
evidence to the claim.

Evidence

No evidence is presented.

Some appropriate evidence is
presented.

Sufficient and compelling
evidence is presented.

Sufficient and compelling
evidence is presented, and
evidence that counters
alternative claims is included.

Organization

Claim, support, conclusion,
and structure are absent.

The evidence presented is not
linked to the claim; the
conclusion simply restates the
claim.

The claim, evidence, and
reasoning linking them are
presented in a logical order,
with a conclusion reiterating
the reasoning.

The claim, evidence, and
reasoning linking them are
presented in logical order, and
the conclusion effectively
strengthens the claim by
displaying the relationship.

Language

Academic language forms
(including focus words) are
used incorrectly, or not at all.

Academic language forms
(including focus words) are
attempted, but they are
sporadic and mostly not
correct.

Academic language forms
(including focus words) are
used frequently and mostly
correctly, but not consistently.

Academic language forms
(including focus words) are
used correctly and
consistently, except for cases
where conversational
language is used for specific
effects.

© 2015 SERP

wordgen.serpmedia.org

The Literacy Bug |
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“When the boy or grown-up learns what one might call
specific technical languages, e.g. the use of charts and
diagrams, descriptive geometry, chemical symbolism, etc.
he learns more language games. (Remark: the picture we
have of the language of the grown-up Is that of a
nebulous mass of language, his mother tongue,
surrounded by discrete and more or less clear-cut
language games, the technical languages ... Here the term
language game’ Is meant to bring into prominence the
fact the speaking of language Is part of an activity, or a
form of life ..."

Ludwig Wittgenstein
161
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"If you understand anything in language, you must
understand what the dialogue Is, and you must see how
understanding srows as the dialogue grows ... For
language Is discourse, Is speaking. It Is telling people
things and trying to follow them. And that is what you
try to understand ...You understand when It adds to
your understanding of the discussion. Or of what the
discussion Is about."

Rupert Rhees: Wittgenstein and the possibility of discourse. (2006) p. 7

162
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. SOME QUESTIONS TO REFLECT ON

|. How can | support learners to express rich, meaningful sentences?

2. How do | support learners to comprehend rich, meaningful
sentences (of a range of complexity)?

3. How do | draw learners’ attention to word choice!?

4. How do | draw learners’ attention to different ways to structure
an idea! In a sentence! In a text!

5. How can | draw learners’ attention to the conventional structure
of "our conversations’”?

6. How can | help learners’ utilise this understanding in their own

composition and comprehension? 63
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ThE
el AND SO ... THE PURPOSE

The purpose of the presentation was to:

e emphasise how our sentences allow us to express and understand states of affairs;
e explore the elements of traditional, English grammar;
¢ allude to elements which add clarity and grace to our sentences;

e outline a child's path toward grammatical competence (and how to support this
development);

e address what CANNOT be explained through traditional grammar; and

e provide recommended readings.
Keep Wittgenstein's observation in mind, “grammar does not tell us how language must
be constructed in order to fulfil its purpose, in order to have such-and-such an effect on

human beings. It only describes and in no way explains the use of signs."

Also, bear in mind that this presentation does not address Halliday's functional grammar.
|64

?’7 The Literacy Bug | info@theliteracybug.com | www.theliteracybug.com



PRESENTATION ‘“CHEAT SHEET”

Structures

Types of Words/Phrases

In Discourse

In traditional grammar, there are four types of sentences:

Declarative - are statements that consist of a subject and a
predict to make a claim on the world

Interrogative - are questions that includes some form of who,
what, where, when or how.

Imperative - are commands, such as “close the door” or
“describe the experiment”. The subject of the sentence is the
implied “you” (e.g. [you] close the door). You will notice that essay
“questions” are not really question. They are commands, such
“analyse the poem”.

Exclamatory - are exclamation and are set apart by their
emphatic tone, such as “He is alive!”

In traditional grammar, there are four structures for declarative
sentences:

Simple - consist of one independent clause made up of a subject and
predicate, such as “Mr Williams walked across the road.”

Compound - consist of at least two independent clauses that are
joined by a comjunction, such as “Mr Williams walked across the
road, and Mr Black followed him.

Complex - consist of at least one independent clauses with at least
one dependent clause, such as “Mr Williams, who is my English
teacher, walked across the road.”

Compound-Complex - consist of at least two independent that are
joined by a conjunction and which include at least one dependent
clause, such as “Mr Williams, who is my English teacher, walked
across the road, and Mr Black followed him.”

In traditional grammar, there are four three elements in a
sentence:

Words - self-explanatory

Phrases - a group of words which serve the function of a
group

grammatical category, such as prepositional phrase or a noun

phrase like “the red car”

Clause - consists of a subject and predicate. An independent
clause is a simple sentences, and a dependent clause is a clause that

 SLarts with a relative pronounce that links to an independent clause

( N

In traditional grammar, there open classes of words and closed
classes of words. Open classes grow as the language grows.
Closed classes are finite. The follows are CLOSED CLASSES

Articles- including words like ke, a, and an

Pronouns - including common pronouns, like Z you, they we, as
well as possessive pronouns like mine, yours, my, their, as well as
relative pronouns like that, which, whose.

Prepositions - include all words that indicate position such as on,
next to, above, before, below, beside, through. In school, I was told that a
preposition was anything you do with a cloud, such as going through

a cloud, below a cloud, above a cloud, beneath a cloud.

Conjunctions - are joining words such as and, but, because, or; if]
meanwhile, therefore, elc.

OPEN CLASSES include:

Nouns - refers to “things” both concrete items and abstract ones
like chaw; emu, rock, girl, freedom, sadness

Verbs - refers to actions (both concrete items and abstract actions)
like jumping, running, stirring, thinking, feeling, resenting

Adjectives - words that describe a noun, such as red, deep, beautiful

Adverbs - words that describe an action, such as slwly quickly,
thoroughly, falsely

A phrase might consist of multiple types of words, but its main
focus on a particular grammatical function.

Noun phrase - “the red car” describe a thing (the car)

Verb phrase - walked slowly and carefully describes the action
(walking

Prepositional phrase - “on the pine needle floor on the forest”
describes the position of events.

Adjectival phrase - “red as the dawn of the day” collectively
provides a description.

Ultimately, we arrange the words and phrases to make statement
about the world. We use many types of words. Some hold deep

J

kmeaning, and others are more functional in nature.

( )

( N
Some sentences do not comply with the traditional logical order of
actor-action-consequence. In particular, there are times when the
object of an action becomes the grammatical subject of a
sentence. This is known as the passive veice, as illustrated
below:

Active - “The boy kicked the ball.”
Passive - “The ball was kicked by the boy.”

At first, English language learners may struggle with the passive
voice; that is, they struggle until this pattern is pointed out to them.

The indirect form is also a unique sentence structure, which is
encountered regularly.

Direct - “The president lied to Congress ™

Indirect - “It is believed that the president lied to Congress.” or “Mr
Brown savd that the president lied to Congress.”

A statement of fact becomes something much more subjective.

Whilst there are many ways to add meaning to a sentence, the
following are three categories which might help analysis:

Horizontal - involves adding elements to a sentence in order to
expand meaning. For instance, “The car has a dent in 11.” can become
“The red car that is parked on the sidewalk has a large dent on the bonnet.”

Vertical - involves selecting a more specific or apt word in order to
convey more exact or deeper meaning. For instance, “7T#e red sedan
that is perched on the sidewalk has a large dent on the bonnet.”

Conventional (Rhetorical) - involves some conventional
stylistic element of which the audience is familiar. For instance,
“ANghast! You won’t believe what I saw. 1 just saw a red sedan perched on the
stdewalk in front of Gary’s house. It has a large dent in its bonnet, probably
from hitting a tree or something”

A sentence expresses a semse and a meaning. In concrete
sentences, the sense is often clear enough; however, the meaning is
caught up in the speaker and listener’s assessment of the context
and intention of the utterance. Consequently, one requires much
more than formal proficiency to understand a sentence. That said,
an understanding of grammatical convention doesn’t hurt. For
further insights, please wvisit: https://www.theliteracybug.com/

J

kcommanding-sentences. Please explore and enjoy )
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PRESENTATION ‘“CHEAT SHEET”

WORDS SENTENCES
Construction Tvoes of How aword [ Construction Types of Forms are the
words consist of’ YP mean? sentences consist sentences generators of
words of: .
creativity. When
* Oben Classes It refers ] statements you introduce new
P subjects sentence
sounds; It is associated questions structures, you
ted b nouns . + .
represented by with can introduce new
: commands ways of
_ verbs _ predicates '
letter?’,]g;*oup ed It appears in a representing
adjective system/ exclamations observations and
syllables; which spectrum ideas.
also feature
adverbs o .
It indicates arranges words simple
morphemes; judgement mt?;gerrgs;nrier Negation
which can include Closed Classes (e.g. pretty is 1 ogi cal compound Although x, then y.
not beautiful) lationshi
refixes (to alter relationships,
d meanin(é) and pronouns such as cause complex Temporal
It distinguishes and effect, While x, then y
. o identification, compound-
suffixes (to prepositions e indi Association P | Conditional
or type). rticles mood contrast, etc. If x, then y
fragments
* L It expresses Spatial
conjunctions
run-ons Nextto x, .....

concepts
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Catesories Exchange Major Genres Subgenres Cognitive Skill
Discourse & Types recount informing
refers to the instrumental Nuclear stories narrative engaging
"exchange of Dependent anecdote reflecting
> express need;
language".We Embedded
exchange resulator autobiography reflecting
sentences. &i@é 0 Move types histories biography reporting
Initiating history explaining
In each interactional Responding
exchange, we develob rabport Deviating sequential explaining
are expressing P rapp explanations explanation
an idea based on ersonal Function causation synthesing
a compulsion. persond: Request ... explanation arguing
reinforce Check
feelings, identit T "
At the same & 4 Give ... procedure describing
time, we expect heuristic - to Qualify ... procedures procedural recording
(or hope for) TN Clarify ... recount
. . gain knowledge
some reciprocity Extend ...
from our imaginative Exemplify ... reports descript report recording
statement. _gs culate Repeat ... analytical report classifying
P Acknowledge
This is not . Reject arguments exposition explaining
. representational
always satisfied. convey facts Evaluate
4 Reformulate responses review contesting

L
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FURTHER READING
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Fish, Stanley.
(201 1).

How to write a sentence: and
how to read one.

New York: HarperCollins
Publishers.

a8

NEW YORK TIMES BESTSELLER

“Both deeper and more democratic than The Elements of Sryle”

NDAM HASLETT, FINANCIAL TIMES

HOW TO
WRITE

£

AND HOW TO READ ONE

STANLEY FISH
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Williams, |. & Colomb, G.
(2010).

(ﬁYLE

LESSONS IN

Style: lessons in grace and clarity ,
(10th Ed.). CLARITY AND

GRACE
New York: Longman. FENTH EDITION

JOSEPH M. WILLIAMS
GREGORY G. COLOMB
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Crystal, David
(2017).

Making Sense:
The Glamorous Story of

English Grammar

| ondon: Profile Books.

N vl
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R ¥

\RTICIPLE

MAKING
SENSE

The Glamorous
Story of English
Grammar

DAVID
CRYSTAL
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WILLIAM
STRUNK-=

Strunk, William | & E-BW HITE

White, E. B.
“.still a lintle book, small enonugh and important enough
( | 999) to carry in your pocket, as | carry mine.”
— Charles Osgood

The Elements of Style

 ELEMENTS
STYLE

FOURTH EDITION
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Wittgenstein, Ludwig.
(2001).

Tractatus logico-philosophicus. | ] Q |ttge[] t in

London: Routledge

Tractatus Logico-Philosophicus |
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FURTHER (MORE PRACTICAL) READINGS

Derewianka, B. (201 ) A new grammar companion for primary teachers. Newtown (Sydney):
Primary English Teaching Association Australia.

Downing,A. & Locke, P. (2006). English grammar: a university course (2nd Ed.). London: Routed.

Humphrey, S., Droga, L., and Feez, S. (2012) Grammar and meaning: new edition. Newtown
(Sydney): Primary English Teaching Association Australia.

O’Dwyer, B. (2000). Modern English structures: form, function and position. Ontario: Broadview
Press.

Rossbridge, J. and Rushton, K. (2010) Conversations about texts |: teaching grammar using
literary texts. Newtown (Sydney): Primary English Teaching Association Australia.

Rossbridge, J. and Rushton, K. (201 1) Conversations about texts 2: teaching grammar using
literary texts. Newtown (Sydney): Primary English Teaching Association Australia.
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THANK YOU
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Slides Avallable for Download at:

http://bit.v/2-The-Sentence

AISO, please VISIt:

https://www.theliteracvibug.com/
commanding-sentences
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www.theliteracybug.com
iInfo@theliteracybug.com
www.youtulbe.com/c/Theliteracybugnetwork

Twitter: @theliteracybug
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